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DRAFT  EXCERPTS 

PART  1 : 
ESTABLISHING  THE  CHALLENGE 


ACTIVITIES 


The  following  draft  copies  of  activities  are  provided  as  suggestions 
only.  You  may  wish  to  add  to  these  suggestions  as  you  become  more 
comfortable  with  teaching  the  course. 
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ACTIVITY  1 


Qualities  of  a  Good  Person 


(2  periods) 

Generalization 

A  good  person  is  one  whose  personal  qualities  and  behaviour  fall  within  a  range  that  is  acceptable  to 
most  people  as  "right". 

Specific  Objectives 

1 .  The  students  will  be  able  to  list  six  qualities  of  a  good  person. 

2.  The  students  will  be  able  to  specify  behaviours  that  exemplify  qualities  of  goodness. 

Resources 

Chart  paper;  felt  markers;  scissors. 

STUDENT  HANDOUT  1 :  Ethics  Course  Outline  (optional) 

Procedure 

1.  Opener:  Build  a  good  person. 

Form  the  class  into  five  groups  and  give  each  group  a  piece  of  chart  paper.  Two  groups  draw 
(and  cut  out)  legs  and  feet,  two  create  arms,  and  one  group  makes  a  head.  Explain  that  the 
class  is  going  to  build  a  'Good  Person'.  Each  group  brainstorms  qualities  of  a  good  person  and 
writes  them  on  their  drawing  in  felt  marker.  After  ten  minutes,  reassemble  the  class,  tape  the 
body  parts  to  a  torso  that  you  have  prepared,  and  review  the  lists. 

Compare  the  qualities,  and  develop  with  the  class,  a  master  list  of  qualities  that  students  agree 
on.  Write  the  list  on  the  torso  of  the  figure. 

2.  Some  questions  for  discussion: 

-  What  does  "being  good"  mean  to  you? 

-  Does  it  mean  the  same  to  everybody? 

-  What  are  some  qualities  of  goodness  from  the  list  on  the  chart  of  a  good  person  that  you 
think  everyone  agrees  about? 

-  How  do  right  and  wrong  relate  to  goodness? 

-  How  do  we  judge  whether  somebody  is  honest,  fair,  etc.  ? 

-  Where  do  we  learn  our  standards  of  what  is  good  or  bad,  right  or  wrong  ? 

3.  Have  students  each  choose  four  qualities  from  the  torso  list  and  interpret  them  in  written 
statements  or  give  examples  of  behaviour: 

"If  a  person  were  (e.g.,  respectful)  he/she  would  (do) ." 
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4.  Discuss  with  the  students:  In  following  weeks  you  will  be  examining  the  meaning  of  the  word 
ethics  and  how  ethical  values  are  part  of  everyone's  life.  We  will  look  at  standards  of  behaviour 
and  the  values  that  these  are  based  on,  and  at  how  those  standards  and  values  are  taught  and 
learned.  Distribute  Student  Handout  1:  Ethics  Course  Outline  (optional).  Review  with  students 
what  will  be  involved  in  the  course. 

5  Ask  the  students  to  collect  clippings  that  contain  the  word  "ethics".  Encourage  good  research 
practice.  For  example,  each  piece  collected  should  include  source,  date,  and  their  own  name. 

NOTE  TO  THE  TEACHER: 

Establish  a  clipping  file  as  a  class  resource  and  encourage  regular  contributions.  Review  the 
submissions  for  appropriateness;  make  sure  source  and  contributor  are  included;  integrate 
relevant  material  into  lessons;  have  students  present  particularly  useful  material  directly  to  the 
rest  of  the  class. 

If  submissions  to  the  clipping  file  include  reports  of  anecdotes/interviews,  students  should  cite 
sources  and  attempt  to  check  the  facts. 

Some  clippings  that  you  or  your  students  collect  may  deal  with  issues  that  are  too  sensitive  or 
topical  for  use  without  careful  presentation  and  monitoring  of  student  reactions.  Preview 
materials  with  care  and  avoid  using  or  adopting  those  that  you  feel  may  create  difficulties  with 
your  students  in  the  context  of  their  community.  Some  materials  should  be  teacher  resources 
only,  or  should  be  excerpted  or  paraphrased. 

Remind  students  that  although  stories  are  fiction,  newspaper  articles  are  about  real  people. 
People's  lives  and  their  ethical  decisions  are  of  such  a  complex  nature  that  they  cannot  be 
completely  understood  even  by  people  who  know  them  well  -  a  newspaper  article  would 
certainly  not  give  the  whole  story.  This  caveat  applies  equally  to  anecdotes  about  people  in  the 
community,  even  people  students  know. 

Elective 

Develop  classroom  display  area  for  ethics  course,  to  be  reviewed  and  revised  weekly,  or  when  specific 
materials  are  produced  by  the  class.  Begin  with  display  of  'Good  Person".  If  visual  representations  of 
persons  are  made  as  part  of  the  display,  strongly  encourage  avoidance  of  age/gender/racial  bias.  A 
coiiage  of  persons  of  different  ages,  both  male  and  female  and  representing  different  racial  and 
cultural  groups  can  be  the  centre  of  the  display,  which  can  include  the  statements  written  in  this 
class. 

Evaluation 

Evaluate  contribution  to  discussion  -  ideas,  appropriateness,  classroom  manners,  cooperativeness  in 
group  discussion. 

Evaluate  statements  about  the  'Good  Person'  for  development  of  ideas  and  clear  understanding  of 
qualities  as  explained  in  examples.  Commend  originality  of  ideas  not  listed  in  brainstorming  session. 
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STUDENT  HANDOUT  1 :  ETHICS  COURSE  OUTLINE 


PART1:  ESTABLISHING  THE  CHALLENGE 

PART  2:  THE  COMMUNITY 
(CHOICE  OF  A  MINIMUM  OF  TWO  MODULES) 

WINNING  AND 
LOSING 

Values  to  be 
emphasized: 
Fairness/Justice, 
Loyalty 

FAIRNESS  AND 
THE  LAW 

Values  to  be 
emphasized: 
Fairness/Justice 

RELIGION  AND 
VALUES 

Values  to  be 
emphasized: 
Respect,  Tolerance 

MESSAGES  IN 
MEDIA 

Values  to  be 
emphasized: 
Honesty, 
Responsibility 

PART  3:  SOCIAL  RESPONSIBILITY 
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ACTIVITY  2 


Standards 


(1  period) 
Generalization 

Ethics  is  the  study  of  standards  of  right  and  wrong. 
Specific  Objectives 

1.  The  students  will  be  able  to  define  the  concept  of  standards  and  describe  how  standards  apply 
to  issues  of  right  and  wrong. 

2.  The  students  will  be  able  to  identify  examples  of  standards  of  right  and  wrong. 

3.  The  students  will  be  able  to  arrive  at  a  working  definition  of  the  term  "ethics". 

4.  The  students  will  be  able  to  demonstrate  an  awareness  that  society  is  characterized  by 
uncertainty,  change  and  ambiguity. 

Resources 

STUDENT  HANDOUT  2:  Standards 
Procedure 

1.  The  three  questions  in  Part  A  of  Student  Handout  2  can  serve  as  an  introduction  to,  and 
discussion  of  the  concept  of  standards.  There  is  always  an  acceptable  range  of  variation  when 
applying  standards  (zone  of  tolerance). 

2.  Discuss  standards  of  right  and  wrong  in  relation  to  the  two  scenes  presented  in  Part  B  of  the 
worksheet. 

-  Can  a  behaviour  be  "more  "  or  "less  "  right  or  wrong? 

-  What  are  some  examples  of  behaviour  everyone  agrees  would  be  totally  wrong? 

-  What  are  some  examples  of  behaviour  that  seems  wrong,  but  are  really  less  so? 

-  What  makes  it  different? 

3.  Have  students  record  in  their  notebooks  their  individual  views  of  how  standards  apply  to  the 
"rightness"  or  "wrongness"of  different  situations  discussed  in  number  2.  Develop  a  common 
definition  of  ethics,  using  information  gathered  in  the  discussion  of  standards  of  right  and 
wrong. 

Evaluation 

Contribution  to  group  discussion. 
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Elective 


Students  could  talk  to  community  members  who  work  in  trades  where  standards  apply;  to  people  in 
the  recreation/athletics  field  where  standards  are  part  of  skill  training;  to  medical  people  who  apply 
standards  of  training  and  care.  They  could  list  ways  in  which  standards  of  skill,  training,  and 
behaviour  are  part  of  their  own  lives. 
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STUDENT  HANDOUT  2:   STANDARDS 


PART  A 

1.  Draw  a  picture  of  a  ruler,  as  realistically  and  accurately  as  possible.  Rulers,  other  straightedges 
and  measuring  devices  may  NOT  be  used.  Compare  results.  Could  this  drawing  be  used  as  a 
ruler?  Explain. 

2.  What  do  "good  enough"  or  "close  enough"  mean?  Give  two  examples  for  which  great 
variation  is  acceptable  and  two  for  which  almost  no  variation  is  acceptable. 

3.  If  you  have  a  very  strict  grandparent  who  only  visits  once  a  year,  how  might  your  behaviour 
differ  from  how  you  normally  behave  in  the  house? 


PARTB 

Read  the  following  short  scenes. 

a)  "I  don't  agree  with  you  -  you're  just  being  stupid,"  said  Phillip.  "Nobody  cares  -  and  besides, 
we  look  fourteen.  We'll  never  get  caught." 

"But  my  mother  doesn't  want  us  to  go  to  movies  like  that  unless  an  adult  goes  with  us.  She  says 
they're  too  violent,"  answered  his  friend. 

"So  do  you  agree  with  everything  your  mother  says?" 

"No,  but  she  SAID..." 

"Well,  OK,  if  you're  going  to  be  that  way,  I'll  go  with  Allen."  said  Phillip,  riding  away. 

b)  Mrs.  Lavallee  sat  at  the  table,  with  papers  all  around,  filling  out  her  tax  return.  "Aren't  you 
going  to  include  that  money  Malcolm's  paid  you  for  making  those  costumes  for  the  dance 
class?"  asked  Alain. 

"Of  course  not -they  paid  me  cash,  so  the  government  will  never  know." 

"But ....  isn't  that  cheating?  Boy!  You  really  carried  on  to  us  about  cheating  on  assignments  - 
you'd  think  it  was  murder! 

"It's  not  the  same,  so  don't  you  worry  about  it",  said  his  mother,  adding  up  the  figures  on  the 
last  page. 

Phillip  in  (a)  and  Mrs.  Lavallee  in  (b)  say  that  they  don't  feel  that  what  they  are  doing  is  wrong. 
Would  you  agree?  What  do  you  compare  their  behaviour  with  in  order  to  decide  whether  you  think 
they  are  right  or  wrong? 
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ACTIVITY  3 


Codes  of  Ethics 


(2  periods) 


Generalization 


Some  professions  and  occupations  have  written  codes  of  ethics  that  govern  their  members' 
standards  of  behaviour. 

Specific  Objectives 

1 .  The  students  will  be  able  to  define  "code"  and  relate  the  concept  to  standards  of  behaviours. 

2.  The  students  will  be  able  to  draft  a  code  of  ethics  for  the  class. 
Resources 

STUDENT  HANDOUT  3:  Morse  Code 
STUDENT  HANDOUT  4:  Medical  Ethics 

Procedure 

1.  Write  a  message  on  the  board  in  Morse  Code,  (e.g.,  ••••/•/•-••/•-••/ ) 

Hand  out  the  key  to  the  code  (Student  Handout  3).  Ask  the  first  student  who  can  decode  the 
message  to  write  a  brief  message  for  his/her  classmates  to  decode. 

After  this  short  opener  (5-10  min.),  discuss  the  meaning  of  "code"  (a  systematic  body  of  laws:  a 
system  of  principles;  a  system  of  signals  for  communication,  a  system  of  symbols  used  to 
represent  meanings).  The  important  concept  is  that  a  code  is  systematic;  an  orderly 
presentation  of  assigned  meaning  or  laws. 

Relate  "code"  to  the  legal  code,  then  to  a  code  of  ethics.  A  code  often  applies  to  a  specific 
group  of  people  -  in  a  secret  cipher,  the  key  is  known  to  very  few;  the  legal  code  applies  to  all; 
a  professional  code  of  ethics  to  the  members  of  the  profession. 

2.  Discuss  professional  standards  of  ethics  and  their  function  of  regulating  the  behaviour  of 
members  of  a  profession.  Professionals  have  to  agree  to  these  codes  in  order  to  practise. 

-  Who  writes  these  codes? 

-  How  do  these  codes  serve  the  members? 

-  How  do  they  serve  the  public/clients? 

The  Canadian  Medical  Code  of  Ethics,  for  example,  specifically  refers  to  a  doctor's 
responsibilities  to  the  patient,  the  profession,  and  society. 
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3.  Some  provinces  in  Canada  have  specific  regulations  about  physicians  receiving  money  from  a 
patient's  will;  other  provinces  do  not,  and  cases  are  decided  on  the  basis  of  interpretation  of 
the  general  statement  in  the  Canadian  Medical  Association's  Code  of  Ethics,  that  a  physician 
"will  take  neither  physical,  emotional  nor  financial  advantage  of  his  patient"  "(Article  3 
Respect  for  Patient).  The  regulatory  body  must  examine  the  physician's  behaviour  and  the 
situation  and  rule  whether  or  not  a  wrong  has  been  done. 

-  What  is  the  advantage  of  having  a  regulation  dealing  specifically  with  a  matter  such  as  this? 

-  What  is  the  advantage  of  a  general  statement  which  must  be  interpreted  according  to  the 
situation  at  hand? 

-  Who  decides  whether  an  ethical  issue  is  at  stake,  and  who  initiates  an  inquiry? 

4.  Distribute  Student  Handout  4  on  Medical  Ethics. 

Students  can  work  in  groups  of  three  or  four,  discussing  the  scenario  and  then  preparing  their 
statements  for  presentation. 

5.  After  the  presentations  and  discussion,  elicit  general  discussion  about  the  medical  code  of 
ethics.  The  following  questions  are  only  suggestions. 

-  In  what  way  is  a  ruling  such  as  this  designed  to  protect  the  interests  of  patients? 

-  How  might  a  doctor  abuse  the  trust  placed  in  him  and  take  advantage  of  a  patient? 

-  How  would  this  reflect  on  other  doctors  and  the  medical  profession,  and  what  might  that 
mean  to  the  trust  that  is  necessary  between  physicians  and  patients?  Is  this  one  of  the 
reasons  for  a  code  of  ethics? 

6.  Brainstorm  suggestions  for  a  code  of  ethics  for  the  class.  It  may  include  standards  of  conduct  in 
relation  to  other  pupils,  to  teachers  and  school  staff,  to  members  of  the  public,  and  take  into 
account  not  only  interactive  behaviour  but  also  individual  integrity.  As  a  class,  develop  into  a 
joint  statement.  Post  it  on  bulletin  board.  This  draft  code  of  ethics  should  be  refined  as  the 
course  proceeds. 

Discuss  the  following  questions  with  the  students: 

-  How  do  you  agree  on  the  standards  of  behaviour  expected7 

-  How  should  the  code  be  enforced? 

-  What  will  you  do  if  someone  breaks  the  code? 

-  How  should  decisions  about  conflicts  be  decided? 

-  How  would  a  class  ethics  committee  be  set  up? 

Action 

Students  may  wish  to  develop  a  code  of  ethics  for  the  total  school.  If  they  do,  they  will  need  to 
present  it  in  draft  form  to  administration,  other  classes,  teachers,  or  students;  confer  and  write 
revisions,  develop  a  plan  for  dealing  with  infractions  of  the  code;  possibly  set  up  a  school  ethics 
committee  for  hearing  cases.  This  is  a  long-term  project,  to  be  completed  by  mid-year;  instituted, 
evaluated,  and  rewritten  if  necessary. 

•Reprinted  with  permission  of  Canadian  Medical  Association  -  Government  Relations  and 
Communications  Department. 
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Evaluation 

Individual  and  group  participation 

Paragraphs  re  medical  ethics;  statements  to  class 

Contributions  towards  class  code  of  ethics 

Elective 

Create  a  collage  of  acceptable  standards  of  behaviour  in  the  classroom. 

Survey  other  community  members  to  see  how  many  are  employed  in  places  where  there  is  a  written 
code  of  ethics. 

Research  the  codes  of  ethics  for  various  professions  (e.g.,  teachers,  lawyers,  government  employees). 

Arrange  for  guest  speaker  representing  medical,  legal,  or  other  profession  with  professional  code  of 
ethics. 

NOTE  TO  THE  TEACHER: 

Review  etiquette  appropriate  to  visiting  resource  people  (introduction,  thanks,  prepared  questions). 
Because  this  person  will  only  be  present  once,  it  is  important  to  obtain  as  much  relevant  information 
as  possible  without  overloading  the  students  with  too  much  undigested  material.  If  possible,  elicit 
discussion  not  only  of  the  professional  code  but  also  of  issues  with  ethical  implications,  anecdotes 
that  exemplify  ethical  dilemmas  and  how  these  are  approached  by  members  of  the  profession. 

It  might  be  a  good  idea  to  record  this  presentation  and  the  question/answer  session  for  reference  at 
a  later  time  (it  could  also  be  used  as  a  discussion  resource  for  analysis  of  appropriate  behaviour  with 
classroom  guests). 

A  student  may  have  a  particular  interest  in  this  area  and  choose  to  do  a  follow-up  interview  for  a 
project  at  a  later  date  in  the  course,  so  choose  the  resource  person  carefully  for  patience, 
cooperativeness  and  generosity,  and  ensure  the  person  feels  appreciated. 
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STUDENT  HANDOUT  3:  MORSE  CODE 

Key  to  the  International  Code;  modelled  on  the  Morse  Code, 

a  •-  n  -• 

b  -•••  o  

c  -•-•  p  •--• 

d  -•  q  --•- 

e  •  r  •-• 

f  ••— •  s  ••• 

g  --.  t  - 

h  • • • •  u  ••- 

i  ••  v  •  ••- 

j  • w  •  -- 

k  -•-  x  -••- 

I  •-••  y  -•-- 

m  z  --•• 
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STUDENT  HANDOUT  3:  MEDICAL  ETHICS 

Mrs.  Smith  was  81  and  living  in  an  extended  care  facility.  Although  she  was  not  strong  enough  to 
live  alone  and  care  for  herself  completely,  she  was  mentally  alert  and  competent.  She  had  no  close 
family  living  nearby  and  kept  much  to  herself.  The  only  persons  she  saw  regularly  were  the  people 
who  worked  at  the  care  facility  and  her  personal  physician. 

When  she  died  of  an  extended  illness,  she  left  a  substantial  sum  of  money  in  her  will  to  her  doctor  for 
his  "friendship  and  care  over  the  years".  A  relative  who  received  the  remainder  of  her  estate  filed  a 
complaint  with  the  medical  association. 

1.       In  your  group,  each  choose  one  of  the  following  positions  to  defend: 

-  Take  the  point  of  view  of  the  elderly  person  and  explain  why  you  believe  the  doctor  has  a 
right  to  benefit  from  your  estate. 

-  Put  yourself  in  the  place  of  the  elderly  person's  family. 

-  Put  yourself  in  the  place  of  the  doctor. 

-  Try  to  give  the  point  of  view  of  the  profession  -  what  are  some  of  the  reasons  that  may  have 
contributed  to  the  formation  of  a  code  of  ethics  for  members  of  the  medical  profession. 

Write  a  paragraph  from  the  point  of  view  of  one  of  the  roles.  Form  a  panel  and  read  your 
statements  to  the  class.  It  is  the  responsibility  of  the  rest  of  the  class,  as  audience,  to  listen 
carefully  and  respond  to  points  they  think  are  well  made.  They  can  also  suggest  other 
interpretations  or  justifications  that  might  be  possible. 
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ACTIVITY  4 


Ethical  Issues 


(2  periods) 

Generalization 

An  ethical  issue  is  a  situation  where  standards  of  behaviour  must  be  applied  to  decide  what  is  the 
right  or  wrong  way  to  behave. 

Specific  Objectives 

1 .  The  students  will  be  able  to  identify  the  ethical  implications  in  issues. 

2.  The  students  will  be  able  to  define  and  give  examples  for  the  concept  of  ethical  issue. 

3.  The  students  will  be  able  to  express  personal  convictions  in  productive  group  discussions  of 
ethical  issues. 

Procedures 

1.  Brainstorm  the  concept  of  ethical  issue.  Students  should  give  examples  to  support  their  views 
and  be  able  to  generalize  from  the  examples.  They  need  to  understand  that  ethical  issues  have 
no  clear-cut  or  easy  answers  and  the  situations  cannot  always  be  resolved  to  accommodate 
everyone.  An  issue  is  not  necessarily  something  bad  (as  is  a  "problem"),  but  it  is  something  that 
needs  to  be  remedied. 

Discussion  Questions: 

-  What  is  an  issue? 

-  Do  we  always  know  when  there  is  an  issue? 

-  In  what  contexts  have  you  heard  the  word  used?  (Environmental  issues,  social  issues,  political 
issues.) 

-  If  ethics  is  the  study  of  standards  of  right  and  wrong,  in  what  ways  might  an  issue  be  ethical? 

-  Do  ethical  issues  always  have  to  do  with  behaviour  in  relation  to  people?    For  example, 
would  cruelty  to  animals  be  an  ethical  issue7 

Have  students  write  a  draft  definition  of  what  constitutes  an  ethical  issue. 

2.  Have  each  student  identify  an  issue  wherein  a  decision  about  behaviour  must  be  made,  and 
write  a  skit  about  it.  Ensure  that  issues  for  class,  peer  group,  and  community  are  well 
represented.  Have  students  choose  members  to  perform  their  skits  on  ethical  issues.  When  the 
skit  has  been  performed,  the  writer  will  answer  questions  from  the  class  about  the  issue  -  how  it 
was  "ethical"  in  nature,  what  standard  of  behaviour  was  at  issue,  what  choice  was  made  and 
why. 
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3.      At  the  end  of  each  presentation  the  following  questions  could  be  asked: 


-  What  is  the  issue? 

-  Is  there  a  choice  to  be  made  between  right  and  wrong? 

-  Are  there  generally  held  acceptable  standards  of  the  community  that  would  contribute  to  its 
solution? 

Evaluation 

Participation  in  small  group  and  classroom  work,  cooperativeness,  willingness  to  share  ideas, 
responsibility  in  taking  on  and  performing  a  role  in  group  work. 

Elective 

Take  newspaper  articles  and  have  students  create  a  role  playing  scenario  to  present  to  the  class 
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ACTIVITY  5 


Interview 


(2  periods) 

Generalization 

Different  individuals/groups  have  different  standards  or  expectations  of  what  they  consider  to  be 
"good"  or  "right". 

Specific  Objectives 

1.  The  students  will  be  able  to  identify  different  ethical  standards  or  expectations  of  different 
groups. 

2.  The  students  will  be  able  to  practise  appropriate  interviewing  procedures. 
Resources 

STUDENT  HANDOUT  5:  Interview  Project  Sheet. 
Procedure 

1 .  Discuss  the  concept  of  different  expectations  of  acceptable  behaviour  with  the  students. 

-  Do  different  people  have  different  standards  of  behaviour? 

-  What  do  you  think  about  the  expressions  "high  standards"  or  "low  standards"?   What  do 
you  think  they  mean? 

-  Do  you  think  some  people  don't  really  care  how  they,  and  others,  behave?  Why  do  you  think 
they  feel  this  way? 

-  Do  people  have  the  right  to  expect  ethical  behaviour  from  others?   What  might  happen  if 
there  were  no  generally  accepted  standards  of  right  and  wrong? 

2.  The  students  will  do  a  series  of  interviews  to  compare  standards  of  behaviour  expected  by 
different  groups  of  individuals  in  the  school,  community  and  peer  group. 

Encourage  students  to  brainstorm  a  list  of  groups  to  interview  (for  example,  school 
administrators,  teachers,  parents,  siblings,  business  people,  clergy,  recreation  people, 
community  leaders,  peer  group  members).  It  may  be  easier  for  students  to  narrow  the  scope  of 
this  exercise  to  groups  that  they  have  easier  access  to,  such  as  other  students  or  teachers. 

Distribute  Student  Handout  5.  Review  the  information  with  students. 

Have  students  role  play  interview  techniques,  including  how  to  arrange  an  interview,  conduct 
it,  record  the  data,  and  show  appreciation  for  input. 

Interviews  can  be  done  in  student  teams  of  either  two  or  three;  an  interviewer,  a 
recorder/reporter.  They  can  change  roles  for  a  second  interview. 
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If  a  person  is  interviewed  in  more  than  one  role  (e.g.,  father/fireman,  or  athletic  coach/teacher), 
separate  data  sheets  should  be  made. 

3.  When  the  students  return  with  the  data  from  the  interviews  (set  an  appropriate  length  of  time 
to  complete  the  research  before  continuing  to  this  stage  of  the  activity),  review  the  data.  You 
may  wish  to  have  each  group  review  its  findings  briefly. 

If  an  objective-style  instrument  has  been  used,  tabulate  the  data  onto  a  master  chart.  One 
student  could  work  with  the  research  group  recorders  to  compile  the  chart,  while  the  others 
write  about  or  discuss  the  research  phase  -  their  successes  and  failures  and  what  they  learned 
about  the  process. 

If  an  open-ended  questionnaire  was  used,  list  the  responses  on  poster  paper  under  "acceptable 
behaviour",  "unacceptable  behaviour",  "adult  vs.  child",  "girl  vs.  boy".  The  responses  should 
be  listed  in  point  form,  but  students  should  discuss  those  that  are  ambiguous  to  clarify  the 
meaning  as  far  as  possible.  Include  in  brackets  the  role  of  the  person  interviewed  beside  each 
response;  similar  responses  can  be  doubled  up. 

Have  students  examine  the  answers  from  people  who  represent  groups,  such  as  teachers, 
administrators.  Can  generalizations  be  made  about  group  values  for  these  groups?  What 
values  seem  to  underlie  the  expectations  of  all  involved?  (These  questions  will  be  investigated 
in  more  depth  in  another  lesson.) 

-  What  kinds  of  behaviour  did  people  expect? 

-  What  words  recurred?  (These  may  include  honest,  respectful/polite,  dependable,  fair,  loyal, 
kind  -  and  their  opposites:  rude,  cruel,  dishonest,  undependable,  unfair,  untrustworthy, 
etc.) 

-  Were  there  any  statements  you  didn't  agree  with?  If  so,  which  ones? 

-  Were  there  any  that  you  didn't  understand?  Was  it  something  specific  to  them  or  something 
they  believe  everyone  expects? 

-  Did  some  people  seem  to  have  higher  or  less  flexible  standards  than  others?  Did  they  expect 
the  same  level  of  behaviour  of  everyone  ?  How  did  this  compare  with  people  who  seemed  to 
have  lower  or  more  flexible  expectations? 

OR 

4.  Instead  of  doing  the  survey,  the  class  can  identify  groups  in  the  community  and  invite 
representatives  to  speak  to  the  class  about  expectations  of  behaviour.  The  class  should  prepare 
questions  in  advance  and  record  the  data,  as  above. 

Action 

Report  back  to  the  interview  subjects  and  to  other  resource  persons  from  the  community  involved  in 
the  study  of  the  course.  Include  definition  of  ethics;  statements  about  school  and  community  values 
represented  by  statements  in  interviews;  code  of  ethics  developed  by  the  class  for  application  to 
behaviour  in  the  school  and  the  community. 
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Evaluation 


Have  the  students  complete  a  self-evaluation  of  contribution  to  group  functioning  in  the  interview 
process. 

Did  the  group  do  the  requisite  interviews?  Did  each  member  fulfil  his  or  her  required  role?  Were 
they  successful  in  collecting  useful  information?  Did  they  contribute  effectively  to  collating  the 
information  collected? 

Collect  the  Interview  Project  Sheets  for  evaluation. 

Elective 

Have  students  evaluate  and  redesign  the  research  instrument  if  it  did  not  garner  the  amount  and 
quality  of  information  they  desired,  or  if  the  information  could  have  been  more  easily  collated  in 
another  form. 

Debrief  the  experience  of  doing  the  survey  as  a  class  discussion,  or  else  have  students  write  about  it 
for  distribution,  or  report  orally  on  their  experience  in  the  field: 

-  Did  the  subjects  understand  the  goal  of  the  research? 

-  Were  the  subjects  cooperative  or  did  they  require  tact  and  persuasion  to  fill  out  the 
questionnaire? 

-  Did  they  take  the  research  seriously?  If  so,  how  did  you  persuade  them  to  do  so? 

-  What  advice  would  you  give  to  another  student  who  was  going  to  seek  this  sort  of 
information  from  members  of  the  public? 
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STUDENT  HANDOUT  5:  INTERVIEW 


This  assignment  is  an  interview  project.  By  asking  a  small  group  of  people  some  questions,  you  can 
try  to  draw  some  conclusions  about  a  much  larger  group  of  people.  For  example,  if  you  interviewed 
a  group  of  Grade  8  students  about  what  time  they  thought  they  should  have  to  be  in  at  on  a  school 
night  you  may  be  able  to  conclude  that  your  findings  would  be  applicable  to  all  Grade  8  students. 
You  must,  however,  be  careful  to  ask  the  right  questions  and  choose  those  you  interview  carefully  so 
your  results  are  meaningful. 

Here  are  some  questions  to  help  you  get  organized. 

1 .      What  do  you  want  to  know?  Decide  on  one  topic  and  write  it  in  the  line  below. 


2.       Describe  the  group  of  people  that  you  would  like  to  have  respond  to  the  above  topic;  e.g., 
grade  8  students,  teachers,  etc. 


3.      Make  a  list  of  questions  that  you  would  like  to  ask  the  sample  group;  e.g., 

-  What  standards  of  behaviour  do  you  expect  or  wish  for? 

-  What  behaviour  is  unacceptable? 

-  In  what  ways  do  these  expectations  differ  for  a  young  person  compared  to  an  adult? 

-  Are  these  standards  different  for  girls  and  boys?  In  what  ways? 


4.  Make  a  questionnaire  using  only  your  best  questions  from  the  above  list.  Use  this  when  you 
interview  people  and  record  their  answers.  It  is  better  to  ask  a  few  questions  that  only  need 
short  answers;  e.g.,  yes,  no,  no  opinion. 

5.  Record  the  responses  for  each  of  the  questions  on  the  questionnaire;  e.g.,  Question  1:6-  Yes; 
10-No;  7-No  Opinion. 
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6.       What  can  you  conclude  from  your  survey?  Do  you  think  your  results  would  be  applicable  to 
larger  group;  e.g.,  AM  Grade  8  students;  all  teachers  etc. 

Write  a  short  paragraph  answering  the  above  questions. 


Prepare  an  oral  presentation  of  your  findings.  Include  in  your  presentation  the  topic  of  your 
interview  the  questionnaire  questions  and  a  summary  of  your  results.  Be  prepared  to  answer 
Questions  from  vour  rla«Lmat<a«i 


questions  from  your  classmates 
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